This book presents, in a pedagogically-sound and theory-grounded manner, the interdisciplinary collaboration and insights provided by numerous practitioners and specialists involved in technology-supported modern foreign language (MFL) teaching to students with special education needs (SEN). The book's contributions show how the different fields can complement each other so as to make a valuable contribution towards increasing the language learning opportunities of learners with hearing or visual impairments, dyslexia, and other difficulties. While its focus is on the situation in the UK, there are several illustrative case studies from different places across Europe.
classroomss in English and Spanish schools, drawing on research in the field and focusing on particular beliefs and practices of language teachers. The chapter ends with a timely reflection about how important technologies are for most students and how beneficial they could be for inclusive language teaching. Domagala-Zyśk, in Chapter 5, deals with a case study based in Poland which illustrates different ways in which ICT can be used to improve the language learning experience and thus to foster the inclusion of the deaf and hard of hearing. The author raises important issues such as cyber-bullying, reminding us that children with severe disabilities are twice as likely to be bullied as children whose disabilities are not apparent. In Chapter 6, Meiring and Norman describe how recent policy changes in Wales have resulted in increased access to language learning for learners with SEN and the way this inclusion could benefit from the use of ICT. They also present very useful examples of their own practice and resources. Chapter 7, by Crombie, is devoted to explaining the particular needs of learners with different levels of dyslexia and is illustrated by examples drawn from the author's experiences in Scotland. It includes specific explanations of the different digital tools which can be used by language teachers. Crombie gives evidence against the common belief that dyslexic learners are not able to learn foreign languages, arguing for the need to adopt an interdisciplinary and metacognitive perspective. She also mentions several technological tools that had been discussed earlier in the book, finishing the chapter with an opportune reflection about how teachers should avoid being too obsessed with using the latest technologies, as this could become a means of exclusion (Warschauer, 2003) . In Chapter 8, Connor focuses on how learners with difficulties can engage in learning thanks to the use of interactive, creative resources, and Web 2.0 tools. The author reemphasizes the idea that learners with SEN are perfectly capable of learning languages, and advocates for Bates, Coyle and Laverick's (1996) seven step approach. This is followed by a comprehensive methodology and a useful list of technological tools. In Chapter 9, Wassermann and Jeitler raise very significant issues concerning copyright and its conflictive relation with both accessibility and the storage of digitalized resources. They give specific examples from an institution in Austria and show just how important changes in the law are in order to guarantee the rights of people with disabilities, as is the case with visually impaired learners. The authors also highlight how paradoxical it is that digital books and the tools to access them are often as inaccessible as printed materials. They present powerful arguments about how accessibility should become so natural in society that people would stop discussing whether we should fund a certain service.
The editors, Vilar Beltrán, Abbot and Jones, close the book by drawing sensible and pertinent conclusions about the importance of balancing the enthusiasm for technologyenhanced language teaching with an awareness of the difficulties of providing resources in a time of economic troubles in Europe and elsewhere, of the need to train reflective and well-prepared teachers, and the importance of acknowledging the role of social networks within learning communities. In spite of their reservations, they seem optimistic about the future and they point out the fact that the complex and challenging interdisciplinary collaboration of SEN, MFL teaching, and ICT has reached a mature phase of development.
"This volume might, in some way, inspire technology…professionals to come together and work collaboratively to facilitate language learning for all" (p. 175). This final statement perfectly reflects the impact that this timely and compelling book is likely to have. The great amount of inspiring experiences accounted for, the valuable advice given by experts of different fields, the numerous examples of good practice from different countries and the enthusiasm shown by each of the contributors are both remarkable and stimulating, making the book a most useful tool and a guide for everyone working towards the development of a more inclusive and accessible language learning curriculum.
